GPS (Grade Performance Steps)

 The Road to Musical Success!
Grade 3 Performance Tasks
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Ontario Music Educators’ Association

www.omea.on.ca 
Teachers, before you use this program with your students...

⬰   Have you read the GPS Overview?
⬰ Have your students completed the tasks in the Grade 2 GPS tasks, or have the concepts been taught to your students?

⬰  Have you taught these students before? If not, please take the time to work with your students to determine their strengths and needs before deciding which tasks will be appropriate. 
⬰  If you have taught these students before...go through the entire program task-by-task to confirm that the sequence and challenge level of the tasks is appropriate.  Refer to the Q and A section of the GPS Overview. 
⬰  Do you need to reduce the number of tasks? 
If you have questions, please contact: 
Jennifer Stacey: j.staceymusic@gmail.com
1. KEEP THE BEAT
  
           
FOCUS: BEAT (DURATION)
Learning Goal: Students will demonstrate an awareness of the beat while working with others. This involves the group establishing a beat to which the individual student must coordinate his/her actions.

Music Readiness: Students should have prior experience patting the beat on their knees. They should also have experiences feeling the accented beats. (see Grade Two: Task 4)

Action! Each student has a rhythm stick (this could also be any small item: stone, ball, bean bag, as long as they all have the same type of object). Students pass their object to the person on their left, placing it in front of the person, not on their lap,  singing “Opasana”. The goal is to pass the objects simultaneously and doing so on the beat.

Opasana
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Click here to listen to “Opasana.”

Click here to see a video of “Opasana.”

Consolidation:  When students are confident with the passing of the objects, they can increase the challenge by changing directions when the leader says “Hop.”

An alternative song to “Opasana” is “Kaeru No Uta.”  See Task 10.
Teachers can connect this task to a larger unit written by the OMEA and the Ministry of Education that uses this song and the Think Literacy Grade 2 Reading, Writing and Oral activities by clicking here.

2. TAP WITH ME                                                 FOCUS: RHYTHM (DURATION)

Learning Goal: Students will continue to reinforce their understanding of rhythm and their ability to play a rhythm independently.   

Music Readiness:  Students should be familiar with the game and song, “Wind up the Apple Tree.”

Wind up the Apple Tree
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Click here to listen to “Wind up the Apple Tree.”

Movement: Students stand in a line while holding hands. The lead student or teacher starts walking and moves in a spiral pattern. The line spirals in and then spirals out.

Minds On… Can you sing and play?

Action!  Students are divided into two groups. One group sings and plays the game “Wind up the Apple Tree.” The other group sings the song while they tap a repeated rhythm, e.g., “apple tree,”[image: image3.bmp][image: image4.bmp], or “hold,” rest, rest, “on tight” rest, rest, rest, |[image: image5.bmp] [image: image6.bmp] |[image: image7.bmp] [image: image8.bmp] |[image: image9.bmp] [image: image10.bmp]|[image: image11.bmp][image: image12.bmp]| on pitched percussion instruments (i.e., xylophones, metallophones, glockenspiels, chime bars, bells), using the notes G and D.  
A repeated rhythm played while singing a song is called an ostinato.  This adds texture to the song. See Grade Two, Task 10.
Pause and Ponder:  Using a phrase from a poem or song is an easy way to create an ostinato, and can work for many poems or simple folk songs.  

One of the great benefits of using Orff instruments is the ability to take off the notes students will not be using, thereby getting rid of any “wrong” notes.

Consolidation: Students are divided into three groups. Group one sings “Wind up the Apple Tree.” Group two plays an ostinato. Group three plays a second ostinato. The groups rotate through the parts.

Orff Instruments
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3. WRITE WHAT YOU TAPPED                        FOCUS: RHYTHM (DURATION)

Learning Goal: Students will demonstrate the ability to identify a rhythm by ear, using ta’s ([image: image16.bmp]),  ti-ti’s ([image: image17.bmp]) and ta rests ([image: image18.bmp]), and use standard notation to represent what they have heard.    

Music Readiness:  Students should understand that the symbol [image: image19.bmp] (called ta) represents one sound per beat, [image: image20.bmp] (called ti-ti) represents two sounds per beat and [image: image21.bmp] (rest) represents a ta rest..  (see Grade Two: Task 3)

Students should practice reading and clapping rhythm patterns.

Pause and Ponder: 

In her book The Kodály Method, (Choksy, 1998, p. 36), lists the teaching order for introducing rhythm patterns to clap, from easiest to hardest.
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Action!  Using craft sticks, students will arrange the sticks to show simple rhythms clapped by the teacher. See the example. A variation would be to have the students use their bodies to represent the rhythms’ notation.                                              
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Click here to see “Writing what you tap.”

4. WHERE’S ONE?




FOCUS: METRE (DURATION)

Learning Goal:  Students will demonstrate an awareness and understanding of the metre of music that they hear and move to.
Music Readiness: Students should have experiences moving to a walking rhythm in[image: image36.bmp] or [image: image37.bmp]  metre, and a skipping rhythm in [image: image38.bmp] metre.
Most children’s songs and poems have a first-beat accent in groups of two (i.e., [image: image39.bmp] metre), four (i.e., [image: image40.bmp] metre) or two compound beats: first beat accent in groups of three (i.e., [image: image41.bmp] metre). Two- and four-beat groupings are best demonstrated by walking. Two compound beat groupings are demonstrated by skipping or galloping.

Walking drum rhythm:                              Walking drum rhythm:
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Skipping drum rhythm:    
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Students should have lots of experiences playing passing games directed by the teacher, e.g., “Opwasana” – see Task 1.

Action! In small groups, each student has an object. Each student must pass their object to the student beside them. The passing must be done in a way that coincides with the beat of the song they are singing or the music to which they are listening. As a group, the students create a four-beat passing pattern, e.g., tap floor in front, tap floor to the side, tap floor on the other side, pass. 
Click here to see “Where’s One.”

Consolidation: Students demonstrate an understanding of [image: image45.bmp] metre by moving to Ray Anthony’s Vocal Version of the Bunny Hop.  See Task 11.

5. THIS WAY, THAT WAY     


FOCUS: TEMPO (DURATION)
Learning Goal:  Students will become conscious of using tempo and other elements of music to create a specific effect, e.g., using a variety of tempos when moving like various animals.

Pause and Ponder:  Story books can be a great source of inspiration for music activities. Look for books that have repeated refrains, interesting sounding words or an interesting topic. This task uses the repeated refrain from Mem Fox’s The Magic Hat – a story about a magic hat that changes people into animals. The refrain is:

“Oh, the magic hat, the magic hat.

It moved like this, it moved like that.

It spun through the air…”
Music Readiness: Students should have experience playing percussion instruments using tempo and another expressive element, e.g., playing quickly and softly.  
Students should be familiar with Mem Fox’s book, The Magic Hat.

Minds On… How fast would you move if you were a toad or a kangaroo?
Action! Students are divided into five groups. Each group is assigned an animal from The Magic Hat, i.e., toad, baboon, bear, kangaroo, giraffe. The students add musical elements, in particular, tempo, to the refrain to represent the animal they have been given. They also create movements that reflect their animal.

6. THIS WAY, THAT WAY (PART 2)

FOCUS: TEMPO (DURATION)
Learning Goal:  Students will understand that they can represent a variety of tempos using student-invented symbols.

Music Readiness: Students should have experiences manipulating tempo to enhance the ideas in a book, poem or song.

Minds On… How can you show others what you did using pencil and paper?
Action! After students have completed Task 5, they must write down the way that they performed the refrain. They must include invented symbols to represent the tempo and other expressive elements. See Examples.
7. WHAT DID YOU SING?                                                             FOCUS: PITCH
Learning Goal: Students will demonstrate the ability to identify so and mi in a simple melody.

Music Readiness: Students should be able to sing a simple song or phrase independently, e.g., “Jing Jang.”

Students should be able to represent a melody contour or map with their hands (see Grade Two: Task 7)

Pause and Ponder: When setting up the pitched instruments, it is helpful to only use the notes that the students need. If they are using chime bars or bells, only use G and E. If the students are using Orff instruments, i.e., xylophones, metallophones, glockenspiels take off all the bars except G and E.
Action! Students will use pitched instruments, i.e., xylophones, metallophones, glockenspiels, chime bars, bells, to figure out the melody line of a 2 note song or phrase, e.g., using the notes G, and E to play the “Let's sing the song again.” section from the song “Jing Jang.”
Jing Jang
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Click here to listen to “Jing, Jang”.

Movement:

Students stand in a circle, holding hands.

“Hands around” – Walk to the left.

“Jing Jang” – Jump 2 times.

“Hands around” – Walk to the left.

“Jing Jang” – Jump 2 times.

“Let’s” – Tap head.

“sing the” – Tap legs 2 times.

“song a” – tap head 2 times.

“gain” – Tap legs.

 “Let’s” – Tap head.

“sing the” – Tap legs 2 times.

“song a-” – Tap head 2 times.

“-gain” – Tap legs.

Repeat the entire song walking to the right.

Consolidation:  Students will write out the words, rhythm and notes, e.g., E, G of “Let’s sing the song again,” on an 8 beat sheet. See appendix 1.

Students will the transfer this information onto a 2-line staff.
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8. IS IT LOUD OR SOFT?                                          FOCUS: DYNAMICS 
                                                                              (EXPRESSIVE ELEMENT)     

Learning Goal: Students will use The Creative Process to extend their understanding of Dynamics as an Expressive Element.

Pause and Ponder:  In Grade One, students explored dynamics and discovered how they to make their voices louder and softer. In Grade Two, students sang songs and phrases and, following the teacher’s direction, changed the dynamics as they sang. In Grade Three, the students should now be more independent in their use of dynamics, changing them to reflect the meaning of the words or music.
Music Readiness: Students should have experience using dynamics as an expressive element in a song (directed by teacher). They should also be able to analyse simple poems to find their meaning.

Action! In groups of 3 or 4, students will add dynamics and other musical expressive elements when performing a poem or song, e.g., “The North Wind Doth Blow.” Students should be able to explain why they choose the particular expressive elements, and how they used dynamics.
The North Wind Doth Blow

The North wind doth blow,

And we shall have snow,

And what will the robin do then,

Poor thing?

He’ll sleep in the barn,

To keep himself warm,

And hide his head under his wing,

Poor thing!
Other sources for poems:

http://www.poemsforchildren.org
Books by Dennis Lee

Extension: Students write their use of dynamics using invented symbols to represent what they did.
Consolidation: Students create their own poems or songs, and add expressive elements to them. A great resource for helping teachers to guide students through this process is” 

Katz, S.A. & Thomas, J.A. (2004). The Word in Play: Language, Music, and 
     Movement in the Classroom, (2nd ed).  Baltimore, MD: P. H. Brookes.
9. WHY DID THEY DO THAT?                  FOCUS:  (EXPRESSIVE ELEMENTS)     

Learning Goal:  Students will demonstrate an understanding of how to use expressive elements, e.g., dynamics, timbre, tempo to enhance the meaning of video.  

Pause and Ponder: This Learning Goal also addresses the Grade Three Media Literacy expectation 2.2:

“Identify the conventions and techniques used in familiar media forms and explain how they help convey meaning (e.g., DVDs/videos use dialogue, music, and sound effects to help explain visual images).”
Music Readiness:  Students should have experience using The Critical Analysis Process to understand poems or songs.  

Students should have experiences exploring expressive elements of music.  
Minds on… What expressive musical elements did the film maker use?”
Action!  In small groups, students will view a short section of a video and identify the expressive musical elements used.   Students write their observations using invented symbols to represent the music elements.

The National Film Board has a number of suitable videos that are available at: http://www.nfb.ca/playlist/kids-cartoons/.  

Two examples are The Tender Tale of Cinderella Penguin by Janet Perlman and 
Peep and the Big Wide World by Kaj Pindal.  For more information about the National Film Board’s teacher resources go to http://www.nfb.ca/eduation/en/.

Consolidation: Students create their own soundscape (see Grade Two, Task 9
, Consolidation) using expressive elements to accompany a video or picture book. Students will describe in writing what they have done, using invented symbols to represent what they did. Students should be able to explain why they choose the particular elements in their soundscape.
10. ROUND AND ROUND WE GO                   FOCUS: HARMONY & TEXTURE
                                                                                  (EXPRESSIVE ELEMENTS)

Learning Goal:  Students will demonstrate the ability to continue to sing a song while hearing someone else sing a different part. They will hear complimentary notes sung at the same time, which creates harmony and adds texture to the performance.

Pause and Ponder:  A round uses a melody that is specially constructed to create harmony when sung out of synchronization with itself. When two or more groups sing the melody, each group starts at the beginning of the melody, but starts to sing on a different beat or bar. 

Music Readiness: Students should be able to sing “Kaeru No Uta.” This could be sung as a passing game. See Task 1.
Action!  Students are divided into four groups and sing “Kaeru No Uta” in a round. Group one begins at “1.” Group two starts at the beginning when group one reaches part “2.”  Group three starts when group one reaches part “3” and group four starts when group one reaches part “4.”  
. 

Kaeru No Uta
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Click here to listen to Kaeru No Uta

11. WHAT’S BIGGER THAN A PHRASE?              FOCUS: SECTIONS (FORM)

Learning Goal: Students will demonstrate their awareness of sections by creating movements that identify each section.

Pause and Ponder:  In Grades One and Two, students focused on phrases in music. Lois Choksy defines musical phrase as “a short musical thought, usually four to eight beats in length” (Choksy, 1998, p. 27). When two or more phrases are joined together to create an idea they create a section. This is analogous to the way that two or more sentences that work together to express a common idea create a paragraph.

Music Readiness: Students should have an understanding of phrase (see Grade Two, Task 11) and how two or more phrases join together to create a section.  

Students should be familiar with Ray Anthony’s Vocal Version of “The Bunny Hop” (available as a download on Amazon.com, http://www.amazon.com/The-Bunny-Hop-Vocal-Version/dp/B000TEAXVS)

Movement for “The Bunny Hop”

Right heel goes out to the side two times.

Left heel goes out to the side two times.

Right heel goes out to the side one time.

Left heel goes out to the side one time.

Hop three times.

Action! After students have learned the above dance steps, they create their own movements to “The Bunny Hop” that correspond to the phrases in each section.                                                 

Consolidation: Students demonstrate their awareness of how sections are structured by creating their own movements to “Step Back, Baby, Step Back.”                      

Step Back, Baby, Step Back
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Click here to listen to “Step Back, Baby, Step Back.”

12. WHAT’S BIGGER THAN A PHRASE? (Part 2)     FOCUS: SECTION  

                                                                                                      (FORM)

Learning Goal: Students will demonstrate their understanding that phrases, sections and musical elements can be represented by invented symbols.

Music Readiness: Students should have knowledge of phrases and sections.
Action! Students create movement patterns that correspond to the phrases and sections in Rocky Mountain. They record the shape of the phrases and sections using graphic notation as well as instructions for their movement patterns.
Rocky Mountain
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Click Here to Listen to “Rocky Mountain.”

13. HERE ARE MY WORDS                                           FOCUS: COMPOSITION
Learning Goal: Students will use The Creative Process to write new words to a nursery rhyme. This involves knowing the rhythms of the original words, i.e., ta’s and ti-ti’s, and using different words that have the same rhythms.
Pause and Ponder:   This is a great activity as an environmental project in April.  

In Orff Explorations: Classroom Projects in Music, Movement and Poetry, Alice Brass provides a detailed account of a process to encourage students to create nursery rhymes with an environmental theme. 
Music Readiness:  Students should be familiar with a number of nursery rhymes and be able to: 1) pat the beat, and 2) pat the rhythm of the rhymes.

Students should also be familiar with using phrases or words from a poem and repeating them to create an ostinato. (See Task 2).

Action! Students will rewrite the words of a nursery rhyme or poem and add a repeated word pattern (ostinato) to add texture to it.
Refereneces:

Brass, A. (2002). Orff Explorations: Classroom Projects in Music, Movement.   

      and Poetry. Toronto: Houghton Mifflin Harcourt.
Choksy, L. (1999). Kodály Method I: Comprehensive Music Education (3rd ed.).

      Upper Saddle River, NJ: Prentice Hall.

Fox, M. (2002). The Magic Hat. Toronto: Voyager Books, Harcourt, Inc.
Katz, S.A. & Thomas, J.A. (2004). The Word in Play: Language, Music, and 
      Movement in the Classroom, (2nd ed).  Baltimore, MD: P. H. Brookes.
Appendix 1
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