Teacher Pause and Ponder for each grade 5 task:

1. KEEP THE BEAT! 





FOCUS: BEAT
See grade 4 task 1, uses some different musical choices from grade 4. They will need practice on how to switch directions. They will need to anticipate when the change needs to occur if they are working on switching after 4 beats/counts, 8 beats/counts... do this task in small groups of 4-6 students. This will keep students accountable to the others in their group to try and keep the beat. Video example with grade 6 task 1.
2. WARM-UPS MAKE YOU STRONGER!


FOCUS: VOCAL
Video Example
There are no materials needed for this task. To prepare students for this task, ensure they have taken in some deep breaths at the beginning and exhaled deeply as well. The students should be focused on using their abdominal muscles to create each sound while keeping their mouth, neck and upper body relaxed. The arrow in the task will help students visualize dropping their jaw with each sound. Continue to have the students focus on using their abdominal muscles to begin each note in the warm-up and keep their mouths long with the jaw dropping in a relaxed way.
3. RHYTHM!





FOCUS: RHYTHM/COMPOSITION
Video Example
There are no materials needed for this task. Have students use their names (this can be differentiated by allowing students to use only their first name, last name or both). Add their birthday, which can be the date and include a year to make it more challenging.  They will need time to practise this task independently before putting it together with other students. It will help, if you start by showing an example using your name. The idea is that the words are said in their heads not out loud, but again, this can be differentiated for your learners if they need to say it out loud for awhile first before keeping their voices inside their heads. 
Another support is to use a small drum to help keep a simple rhythmic pattern that students can adjust into which to fit their pattern. This task is not complete until the students have completed the self-reflection portion along with their pattern. This will give you insight into how each student sees him/herself as a performer and composer. The student should be able to figure out if they are using ta, ti-ti or tika-tika as it occurs in their rhythm with some accuracy. If they are having difficulty with this, it means they need more activities that focus on experiencing and recognizing different rhythms as they occur. This can be done, with any song they are listening to or learning to sing. 
4. DO YOU KNOW YOUR RHYTHMS? READY, SET...!

FOCUS: RHYTHM
Materials needed: craft sticks

Grade 4 pause and ponder task 4 This is a developmental task that stays the same throughout grades 4-6, but parts are added each time to show more understanding. In grade 4, students create the pattern in rhythmic notation; in grade 5, the expectation is that once they have created a rhythm with sticks, they will be able to transfer their rhythm to standard notation. Have students include bar lines and group their patterns into a time signature by creating groups. Are there 3 beats per group or 4? Is their pattern they are creating made with a total of 8 beats? That would mean they have two bars of 4. This is to get them thinking about groupings as they begin to organize their thinking. 
5. THERE’S MORE TO DURATION!  


FOCUS: METRE/ACCENT
There are no materials needed to teach this task. Begin by teaching them the song, “Hickory Dickory Dock” in [image: image1.png]


 time first.  In [image: image2.png]


 time, the rhythm of this song almost matches the beat, or feels slower because of the half notes (ta-a). Have students count beats and step to the beat (3 to a bar with the strong accent on the first beat) as they are singing the song. Once students have learned it in [image: image3.png]


, teach it to them in [image: image4.png]


 time. When working in [image: image5.png]


 compound time, you have two accents in each bar, the first on the first beat and the second, halfway through the measure. Even though there are the equivalent of 6 eighth notes, we usually only count the 2 main accented beats. This creates a swinging feeling to the song, which the students should be able to feel. Because you are focusing on the accented beats rather than every beat, the rhythm of the words will move faster than the beat they keep in their feet.  Have the students compare the two orally to assist them in doing the next task. 

6. LET’S PUT IT TOGETHER


FOCUS: BEAT/RHYTHM/METRE 
Materials needed: 

· Music in  [image: image6.png]


 time (simple) e.g.) Waltzes in [image: image7.png]


 time.
· Music in  [image: image8.png]


 time (compound) e.g.) Sea shanties in [image: image9.png]


 time. 

Video Example
Play songs in simple time first then add in one in compound time. Watch to see how students adjust their movements. If they are trying to stay in simple time, their movements will be more structured where as those in compound time, will sway more or create a swinging motion in groups of 2. 

There is a self-reflection section to this task to give you insight into how the student sees him/herself as a performer. 

7. STILL MORE DURATION!  





FOCUS: TEMPO 

Materials needed:

· Music with varying tempos. (e.g.) flight of the bumble bee = presto, a march= moderato,  = adagio)

Create a class t-chart showing three different tempos, adagio, moderato and presto. Walk through a few samples together listening to a piece of music. Give them this activity a few times as the class becomes more familiar with different tempos. This can be done with any songs that you are learning as a class as well. When they have done this quick activity a few times over a few weeks, have them do it in their booklets to complete this task. 
8. SOLFAGE, REMEMBER THE MAJOR SCALE?  


FOCUS: PITCH
Grade 4 pause and ponder task 9 – 10. Solfege hand signs from arts curriculum p. 186. (http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf) This is a scale review from grade 4. 
9. SOLFEGE, KEEP WORKING ON IT!  

FOCUS: PITCH/RHYTHM
Teach the song with words and hand signs.
10. WHAT MAKES A MELODY? 


FOCUS: PITCH/SYNCOPATION
Materials needed: blank paper, coloured pencils. 

Teach the song, “Bassez Down”. This song has syncopation, which means that there are accents placed off of the beat in some cases or on a beat that would usually not be accented. Give students a blank paper and coloured pencils to draw their view of the song as a melody map. This would be like the grade 4 task 8 without the string. Grade 4 pause and ponder task 8. In this task, students are asked to create a symbol to show where the accents are in the melody and draw it on their melody map. 
11. DYNAMICS CAN BE FUN!  


FOCUS: DYNAMICS/REPEAT SIGN
Teach the song, “African Noel”. Work with a variety of dynamics as well as repeat signs while learning this song. Even though this task is self-explanatory, you must teach the skills necessary to achieve the task. 
12. MORE DYNAMICS  

FOCUS: DYNAMICS/EXPRESSIVE MARKINGS
This is a composition piece using non-pitched percussion instruments, body percussion or the voice. The criteria are listed in the task. The student is applying his/her knowledge of songs h/she have been taught. He/she are learning to decipher and use expressive markings found in the music he/she perform. The students use the booklet to write down their thinking process along with the final product. 

13. TEXTURE AND HARMONY  


FOCUS: TEXTURE/HARMONY
Teach the song, “Alouette”. This song is in two parts. First teach part one to all students; allow all students to work with part one. Then repeat the same procedure with part two. Separate the class into two groups. Group one sings part one, and group two sings part two. If students are having difficulty singing both parts together, record them singing part one. Play this recording to help them when you are supporting them singing part two. The same process can be done with part two. 

14. TIMBRE; WHAT IS IT?





FOCUS: TIMBRE
This task will need some preparation before students do it. They will need to have multiple opportunities to hear orchestral music and orchestral instruments to give them enough background knowledge. 

In the simplest form, students should be able to make a connection between music like a lullaby and be able to hear that it is calm and soothing and the intention of the composer is to calm a crying baby. 
Other musical examples: Saint-Saëns’ “The Carnival of Animals” making connections to the animals and how the instruments connect to animal characteristics.

15. MUSICAL FORM


FOCUS: FORM/RHYTHM/COMPOSITION

This task is allowing students to create their own musical compositions played/sung as a section with a song they have learned in a previous task. If you recorded your class singing “Alouette”, you can use it during practice time to allow students to work out what they are going to do for their rhythmic composition, without needing to sing as well. 
16. LET’S COMPOSE A PIECE OF MUSIC


FOCUS: COMPOSITION

You will need:

· A copy of the creative process up in your room for which students will be able to refer; 

· Paper for students to write down their ideas; and 

· Samples of graphic notation. 

This task is written with the action section as a checklist to allow students to move through and check off each part as they are completed. This is to give them more independence and flexibility when working on their composition.

See samples of graphic notation. 
See grade 4 teacher pause and ponder for more clarifications as many tasks are connected. 
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