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	Title:  Creating a Rhythmic Accompaniment for a Solo   

Lesson #1
	Grade 10

 AMI 20, Instrumental                                                                                              

	Critical Learning
	Guiding Questions

	Demonstrate techniques and technologies by using accompaniment software to create a rhythmic accompaniment to an etude or solo.
	1. Can students explore and appreciate different rhythmic styles in music?
2. Can students use accompaniment software to produce an accompaniment for use in a solo performance?
3. Can students use The Creative Process to choose styles of accompaniment that may enhance their solos?


	Curriculum Expectations                                  Unpacked Expectations

	Creating and Performing

A1. The Creative Process: apply the stages of The Creative Process when performing notated and/or improvised music and composing and/or arranging music;
A1.1 apply The Creative Process when performing notated and/or improvised music;
A2. The Elements of Music: apply elements of music when performing notated and improvised music and composing and/or arranging music; 

A2.2 manipulate the elements of music and related concepts appropriately when improvising melodies and rhythms;

A3. Techniques and Technologies: use a variety of techniques and technological tools when performing music and composing and/or arranging music; and
A3.3 use current technology when practicing, performing, composing, and/or arranging music.
	Learning Goals

At the end of this lesson, students will be able to say: 
I can:  

· become aware of and appreciate unfamiliar musical styles;

· use Band-In-A-Box to create a rhythmic accompaniment to my solo; and

· evaluate and reflect on my performances with the accompaniment, as well as my peers’ performances.

	Instructional Components and Context

	Readiness
A prepared solo piece appropriate for the level
Basic computer skills and familiarity with Band-In-A-Box, 2008
Knowledge of elements of music, especially rhythm
Awareness of The Creative Process

Terminology

The Creative Process  

	Materials

· Solo piece

· Chart paper

· Students’ pen and paper

· Computer system with Band-In-A-Box, 2008 software installed (Band-In-A-Box 2008 Help>Tutorial #3: Inputting New Songs)
· BLM 1 5 Things I Really Need to Know About Band-In-A-Box

· 
Headphones

· Blank CD-Rs or CD-RWs to burn

· CD players




	Title:  Creating a Rhythmic Accompaniment for a Solo       
Lesson #1
	Grade 10

AMI2O, Instrumental

	Minds On                                              Approximately 20 minutes
	Pause and Ponder

	Small Groups > Graffiti > Whole Group Discussion

· In groups of 3 or 4, lead a graffiti exercise asking students to write on chart paper a list of different musical styles with which they are familiar through their personal listening and performing. 
· From the brainstormed list, have students make their own T-charts of styles with one side listing familiar styles and the other listing unfamiliar styles. 
· Afterwards, have each group share its list with the whole class. Discuss how rhythm plays an important part in distinguishing different musical styles, checking for terminology used in describing rhythm (e.g., beats, fast/medium/slow tempo, simple/compound/irregular meter, short/long rhythms, simple/complex rhythms, syncopation)

	Assessment for Learning (Afl):

Check for students’ comfort level when sharing what styles with which they are familiar.
Check for prior knowledge of elements of music, especially when describing types of rhythm.
Assessment for Learning (Afl):

Check for comfort level when using Band-In-A-Box.
Assessment as Learning

(AaL):
Students will list styles that are unfamiliar to them and will explore those styles provided in Band-In-A-Box.
Students will use critical thinking to choose their favourite styles and predict how they might fit with their solo.
Differentiation (DI)
Vary the amount of time and support  depending on student need.
Allow pair-work on Band-In-A-Box and chord choices/entry as necessary.
Quick Tip
If BIAB chord entry is too complex, students may choose to mute the pitched instruments and use only drums/percussion.
Have students think of two versions of the same popular song (i.e., an original and a cover) and how the elements may be treated differently.
Link and Layer

Link to how composers may manipulate elements of music to create variations.
Link to how arrangers and performers change the styles of existing music to create fresh musical perspectives.
Link to how Band-In-A-Box can be a valuable individual practice tool.
Hyperlinks in the 
Lesson

OSAPAC: Band-In-A-Box
BLM 1 5 Things I Really Need to Know About Band-In-A-Box


graffiti


	Action!                                                  Approximately 90 minutes
	

	Individual > Band-In-A-Box
Producing Preliminary Work: 
· Have students complete the BLM 1 5 Things I Really Need to Know About Band-In-A-Box sheet to check for prior knowledge of the software. 
· Have students open the Band-In-A-Box, 2008 computer program. Have them enter the title, key, tempo, and number of bars (1 chorus to stop the loop) of their solos. If the sheet music indicates chord changes, have students enter chords bar by bar. If not, teachers may guide them about chord choices. 
· Have students explore and listen to various styles provided BIAB, familiar and unfamiliar, by choosing the style categories and specific styles and using the preview button. Have them refer to their individual style charts as a checklist, adding styles to the list they may have discovered through the program. 
· After listening, have students choose three different styles they will use to accompany their solos, including one less familiar style. Instruct students to save each BIAB file, render each as a WAV file, and burn the three tracks to CD. 
Individual > Practice with recording

Revising/Refining:
· Have students practice playing their solo with the CD of their rhythmic accompaniments.
Pairs > Performance of solo with rhythmic accompaniment
Presenting/Performing/Sharing:
· Have students partner up, spread out with their solos and CDs, and perform with the CD accompaniments for each other. 
· As they listen to each other, have them write a peer evaluation for each of the solo performances and choose their favourite style. 
· Have students switch to one or two other partners to perform to/listen to.


	

	Consolidation                                      Approximately 15 minutes
	

	Individual > Self-Evaluation and Reflection
Reflecting and Evaluating:

· In a journal, have students choose which rhythmic accompaniment was most effective for their own solo performances and why it was effective. Which was least effective and why? Did different rhythmic styles add interest to their solos, or change the original mood or style of the solo? Was there a need to change the “feel” of the original rhythms in the solo to fit the musical styles chosen? 
Whole Group > Debrief
· Have students discuss their performances and reflect on their most effective and least effective solo performances. Did the accompaniments help in the individual solo practice? Did students learn to appreciate other unfamiliar musical styles? 
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