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	Title:  Make It Sing!    
 
         
Lesson #3
	Grade 11

AMV 3M, Vocal

	Critical Learning
	Guiding Questions

	Students will continue to apply stages of the Creative Process when adding lyrics to a simple melody over a simple chord progression.  Following given parameters, students will look at how lyrics can be broken down into basic rhythms, and how they relate to melodic progressions.  They will apply the stages of the creative process while composing a melody to accompany lyrics.
	1. Can students apply the Creative Process when composing a melody for a lyrical poem over a given chord progression?

2. Can students use lyrics as the inspiration and the criteria for the development of a musical composition?

3. Can students demonstrate an understanding of the concepts of notation when revising and refining a melody over a given chord progression?

4. Can students use correct terminology related to the concepts of notation when using lyrics to inspire the development of a melody over a given chord progression?

	Curriculum Expectations

	A1. The Creative Process: apply the stages of the creative process when performing notated and/or improvised music and composing and/or arranging music

· A1.2 apply the creative process when composing and/or arranging music

A2. The Elements of Music: apply the elements of music when performing notated and improvised music and composing and/or arranging music

· A2.3 apply the elements of music and related concepts appropriately and effectively when composing and/or arranging music in a variety of forms

A3. Techniques and Technologies: use a variety of techniques and technological tools in a variety of applications relating to music

· A3.2 apply compositional techniques when composing and/or arranging music

C1. Theory and Terminology: demonstrate an understanding of music theory with respect to concepts of notation and the elements and other components of music, and use appropriate terminology relating to them

· C1.2  demonstrate an understanding of, and use correct terminology related to, the concepts of notation in a variety of activities
	Learning Goals

(Unpacked Expectations)

I Can:

· explain how lyrics can be broken down into rhythmic patterns
· use the rhythmic patterns of lyrics to inspire melodic composition
· work with a variety of techniques and technological tools in developing a composition
· make artistic decisions for a composition based upon co-constructed criteria

	Instructional Components and Context

	Readiness

Lessons 1 and 2 and familiarity with the Creative Process 
Students must be familiar with major triads, both in Root form and in inversions.

Students should be familiar with key signatures and related scale degrees/notes.

Students should have at least rudimentary keyboard ability, and/or access to computer notation/playback software such as Finale or Noteflight.

Terminology

Chord progression

Chord tones

Non-Chord tones

Solfege (D R M F S L T D)

Inversions

Critical Analysis Process 
	Materials

Teacher Resource 5 The Spider and The Fly Poem
Vocal Sheet Music: The Spider and The Fly (can be found in “Essential Musicianship Book 2” from the Essential Elements for Choir series published by Hal Leonard (ISBN: 0793543339)
A variety of short (4-8 lines) poems from any poetry anthology.

Teacher Resource 6 Sample Success Criteria Checklist
Teacher Resource 7 Suggested Guiding Questions for teachers
Teacher Resource 8 Co-constructed Rubric
Teacher Resource 9 Critical Analysis Process


Teacher Resource 10 Using the Creative Process
Manuscript paper.

Pencils and erasers.

A variety of common chord progressions.

Music notation software (e.g. Finale, Band-in-a-Box, Noteflight.com) and access to appropriate hardware such as a classroom computer or computer lab.

Access to piano keyboard(s) and/or guitar(s).
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Lesson #3
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AMV 3M, Vocal

	Minds On                                              Approximately 20 minutes
	Pause and Ponder

	Whole Class > Rhythm Exploration

Begin by singing through your usual class warm-up routine, including triads and chord progressions.

If it is not part of your standard routine, include choral rhythmic speaking activities, like tongue twisters and speech choruses.  Do a number of this type of spoken rhythm warm-ups, to introduce students to the patterns created by unaccompanied spoken words.  Explain that they will be experimenting with other poems a bit later.
Distribute Teacher Resource 5 The Spider and The Fly Poem.  Read through this poem aloud; perhaps read the first and/or second verse for the class, then the remaining stanzas as a choral reading.  Work through any difficult lines and solidify rhythmic choices.  Allow for student input into any rhythmic decisions.
Share the Learning Goals for this lesson.
	Note:

Co-Developed Success Criteria and Co-Developed assessments: The real power here is having the students genuinely collaborating on the creation of these tools. The included sample templates are intended to be only examples of the format and content that could be the result of this collaborative work. They will have far less impact if used simply as "black line masters", and handed out to the class.
Assessment for Learning (AfL)

Choral speaking warmups.

The Spider and The Fly (poem)

Observations

Discussions

Assessment as Learning (AaL)

Discussions

Observations

Student Feedback during Revision

Assessment of Learning

(AoL)

Discussions

Self-reflection journal response

Co-created Rubric

Differentiation (DI)

Minds On!

Try various ways of reading “The Spider and The Fly.”  For example, have some lines be read as solos, others as Tutti sections.  Create small groups to dramatically read and interpret different stanzas.

Planning/Focusing

Perhaps work with an English or Writing teacher to collaborate on poem ideas.  This could become an integrated, cross-curricular project.
Quick Tip

When creating a Teacher Resource 6 Sample Success Criteria Checklist, use the Teacher Resource 7 Suggested Guiding Questions for teachers to help students develop their composition planning success criteria. 
Link and Layer
Teachers may find that this project could be linked to similar activities that students are working on in other courses.  Teachers are encouraged to make as many relevant links with their students as possible.  In addition, relate this activity to music repertoire students are currently working on in class or choir, either independently or as a large ensemble.
Hyperlinks in the Lesson

Teacher Resource 6 Sample Success Criteria Checklist
Teacher Resource 7 Suggested Guiding Questions for teachers
Teacher Resource 8 Co-constructed Rubric
Teacher Resource 9 Critical Analysis Process


Teacher Resource 10 Using the Creative Process


	Action!                                                  Approximately 90 minutes
	

	Whole Class > Exploration through example (Challenging/Inspiring stage of Creative Process)

After reading through The Spider and The Fly, discuss how this poem could look, notated rhythmically.  (See “Quick Tip”.)
*This discussion could be used to segue into the development of a co-constructed success criteria checklist Teacher Resource 6 Sample Success Criteria Checklist  for composition planning.  Discuss with students:  what criteria will be present in a successful melody created to support a lyric?
Distribute The Spider and the Fly song (see Materials) and sing through this as a class.  Discuss how this version does and/or does not fit with our expectations and discussion prior to seeing this arrangement.  Were there surprises?  Using some of the question prompts related to the Critical Analysis Process (Teacher Resource 9 Critical Analysis Process; Teacher Resource 7 Suggested Guiding Questions for teachers (see Curriculum documents), discuss the aesthetics and effectiveness of this arrangement, and suggest ideas for improvement or change.
Partners > Planning / Focusing stage of Creative Process

Have students arrange themselves into pairs (or small groups if class numbers are uneven).  Using a variety of collected, short poems, distribute one new poem to each partnership.  
Together, partner students should make decisions relating to the interpretation of their poem inspiration.  They will use their answers to make informed and inspired choices to plan their musical setting.  (See Teacher Resource 7 Suggested Guiding Questions for teachers)  Again, use class answers to these decisions to contribute to their Teacher Resource 6 Sample Success Criteria Checklist
As a class, use the co-developed success criteria to develop a rubric (Teacher Resource 8 Co-constructed Rubric) and/or checklist that can be used as a self- and teacher-evaluation tool upon completion of their partner work.  Remember to consider the effective use of the Elements of Music when making decisions.  Use appropriate qualifiers for each Level of the rubric (e.g. Level 4 – “high degree/consistently/effectively”, Level 3 – “considerable,” Level 2 – “some,” Level 1 – “limited”).
Partners > Experimenting and Producing Preliminary Work

After students have made some initial planning decisions, they can begin the composition segment of this lesson.  Partners should begin by assigning rhythmic notation to their poem.  Students should be encouraged to experiment extensively with this activity (Do some words lend themselves to shorter or longer notes?  How would the lyric emphasis change if rhythmic notation changes?  What do different rhythmic arrangements do to the “energy” or “direction” of the poem?  etc.)  Once a basic rhythmic structure has been outlined, students can move on to setting their poem and rhythmic notation to music.

On the blackboard, or using a projector, show an example of some common chord progressions.  Illustrate at least one progression each for major and minor settings:

· I-IV-I-V (or V7)-I

· I-IV-I-V7-I-IV-I-V7-I

· I-vi-ii-V-I-vi-ii-V- vii°-I

· i-VI-V/V-V-i-VI-II-V-vii°-I (minor)

· i-V(orV7)-i-iv-i-iv-V(or V7)-i (minor)

Students should take some time to experiment with these, or their own, chord progressions, to get a “feel” for the sound(s) they might like to use for their poem setting.  (This could be done in a number of ways:  if students have access to piano keyboards and a rudimentary knowledge of piano skills, they could “play around” on the keyboards, or a student who plays guitar could demonstrate these progressions for the class; students could sing through all these progressions with the teacher, or (depending on time allowances) the teacher could simply demonstrate each of the progressions for the class as a whole.  It may also be recommended to input these progressions into a sequencing software like Finale or Band in a Box and create mp3 versions for the students to listen to.)

Once the partners come to a first consensus on a chord progression structure, based on their poetic inspiration, they can begin to experiment with fitting their lyrics into a melodic progression that fits the chord structure. (See Teacher Resource 7 Suggested Guiding Questions for teachers) Remind students to begin with Chord Tones, and to use Non-Chord Tones carefully and accurately.  Again, suggest to students that the correct use of Chord and Non-Chord Tones be made a success criteria element.
Small Groups >  Revising / Refining 
Student partnerships should join other partners to create small groups of 4-5 students.  Student partnerships should then share their preliminary works within the small group.  Students should discuss suggestions for improvements with their group, guided by their co-developed criteria, and make any agreed-upon changes accordingly.  Revisions could be shared with the group to elicit further feedback and continue refining their musical setting.

During the Revision / Refining stage, teachers could introduce options for the bass line and/or harmonies (e.g. adding an “alto” or “baritone” line to the vocals) for student compositions.  For example, students could be encouraged to experiment with ideas such as arpeggiated bass lines, or ostinatos, etc.  Taylor option suggestions to student ability, but offer challenges as warranted.


	

	Consolidation                                      Approximately 40 minutes
	

	Class > Presenting / Performing / Sharing and Reflecting / Evaluating

Students present their final, revised, compositions.  As songs are performed, “audience” students should record feedback ideas to share in a discussion. Ideas can be general, related to the overall project, or specific, related to the song presented.  Follow performances with a discussion about the entire Creative Process.  Encourage students to share feedback, suggestions for improvement, and reflections about the activity.

Evaluation can be based upon both a self-reflection/journal-style response, and the co-created checklist or 
Teacher Resource 8 Co-constructed Rubric built in the Planning Stages earlier in the lesson.
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