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	Title:  Take a Stand and Sing! 
Lesson #1      

	Grade 11 
AMV 3M, Vocal

	Critical Learning
	Guiding Questions

	Apply the Critical Analysis Process when analyzing music.

Demonstrate an understanding of the effect society and culture has on music.

Demonstrate an understanding of the effect music has on society.

Use the Critical Analysis Process to develop and express an informed response to musical works created in response to or during times of civil upheaval or activism.
	1. What is the Critical Analysis Process?
2. Can students clearly express their initial reaction to musical works created during times of civil unrest (e.g. to protest wars, government decisions, labour inequalities; to fight for freedom, equality, and/or basic human rights)?
3. Can students use appropriate musical terminology to analyse and interpret music with a civil rights activism or protest movement theme, taking into consideration specific cultural contexts?
4. Can students critically reflect upon musical selections with a civil rights or protest movement theme?


	Curriculum Expectations
	Learning Goals

	B1  The Critical Analysis Process: use the Critical Analysis Process when responding to, analyzing, reflecting on, and interpreting music;

· B1.1 listen to and/or perform selections that represent a wide variety of musical genres and styles, and describe and reflect on their responses to them

B 2 Music and Society:  demonstrate an understanding of social and cultural influences on and effects of traditional, commercial, and art music

· B 2.1 analyse ways in which traditional, commercial, and art music are a response to and reflection of the community or culture in which they were created

· B 2.2 analyse the impact that significant individuals or groups from a variety of cultures have had on traditional, commercial, and/or art music
	 (Unpacked Expectations)

I can:

· use the Critical Analysis Process to analyse, investigate, and evaluate music created as a response to, or during, times of civil upheaval or activism.
· I can respond knowledgeably and sensitively to musical selections written to support, or influenced by, times of protest and/or civil rights’ movements.
· I can develop, share, and justify an informed personal point of view about music related to civil rights’ movements.
· I can listen to, perform, and describe my personal reflections about musical selections that represent social activism.



	Instructional Components and Context

	Readiness

Students should be familiar with Critical Literacy considerations.  A brief discussion reminding students to use Critical Literacy strategies as a lens through which to view the world and musical creations may be necessary.

Students should be familiar with the Elements of Music, and how composers make choices based on the combinations of these Elements.

Terminology

The Critical Analysis Process 

Protest

Civil Rights’ Movement

Human Rights

Labour Unions

Segregation


	Materials

Lyrics for “Blowin’ in the Wind” by Bob Dylan http://www.absolutelyrics.com/lyrics/view/bob_dylan/blowin,27_in_the_wind/
CD or video recording of “Blowin’ in the Wind” (Bob Dylan or Peter, Paul and Mary)

CD or video player

Minimum of 2 additional musical examples (see Teacher Resource 12 Suggested Resource list 

Teacher Resource 11 Discussion Prompts 

BLM 5 Think-Pair-Share graphic organizer

Historical text selection (see Suggested Resource list, attached)

BLM 6 –Social Activism Assignment
BLM 7 Exit Cards 



	Title:  Take a Stand and Sing!




Lesson #1
(activities to take place over a series of class periods)
	Grade 11 
AMV 3M, Vocal

	Minds On                                                                       
	Pause and Ponder

	Whole Class > Venn Diagram

Lead a class Venn Diagram activity.  Draw a large Venn Diagram on large chart paper or on the blackboard at the front of the room.  Into one of the circles, ask students to suggest reasons or inspirations for musical composition (“Why do people write songs?  What do they write about?”).  Prompt them to think carefully about the subject or focus of lyrics written by songwriters throughout the decades, and in all parts of the world.

Into the second circle, ask students to suggest reasons that people protest or “take a stand” (“What do people protest about?  What prompts events such as rallies, petitions, marches, etc.?”).

In the centre of the Venn Diagram, ask students to help you collect the common ideas. (Using sticky notes could allow for better ease of idea movement.)

Once the Venn Diagram has been completed, lead a discussion about how songs can be an effective means of communicating a message during times of civil unrest or activism (see Teacher Resource 12 Suggested Resource list).

Clearly share the learning goals for the lesson.  Make sure students are aware that the purpose of the lesson is to explore the Critical Analysis Process and to use it to analyse protest songs and music of various civil rights’ movements around the world.
	Assessment for Learning (AfL)

Observations

Venn Diagram answers

Discussion

Assessment as Learning

(AaL)

Think-Pair-Share

Placemat

Discussion

Observations

Assessment of Learning

(AoL)

Exit Cards

Presentation of “Take a Stand and Sing!” assignment, including rubric

Differentiation (DI)

Universal Design.

Adapt Venn Diagram activity with sticky notes or Smart Board applications where possible.

Allow taped responses.

During the Ongoing Interpretation discussion, you might choose to distribute a reading selection or article from a music history textbook or online source to enhance the historical background for student understanding (See Materials for text suggestions).  If you use a printed text, have students discuss the reading with an elbow partner before continuing the Whole Class discussion.  This is also part of the Extension stage of the Critical Analysis Process.

Consider adding these songs to class repertoire: as an Extension, and as a means of applying the Creative Process, discuss ways to interpret and/or arrange these musical selections for class performance.
Quick Tip

This lesson might be particularly appropriate to use in February, during Black History Month.

See Teacher Resource 11 Discussion Prompts for guiding questions.
Link and Layer

Discuss with students: interpretative and creative choices for performance of this type of song, based on the knowledge of historical and biographical information discovered through research.  Make connections with Experiment and Feedback stages of the Creative Process.

Hyperlinks in the Lesson

Teacher Resource 12 Suggested Resource list 

Teacher Resource 11 Discussion Prompts 

BLM 5 Think-Pair-Share 

graphic organizer

BLM 6 –Social Activism Assignment
BLM 7 Exit Cards 
Top Protest Songs:
http://folkmusic.about.com/od/toptens/tp/CivilRightsSong.htm
Alternative Lesson Plans 

http://learningtogive.org/lessons/unit53/lesson1.html
Lesson Plans from Rock & Roll Hall of Fame http://rockhall.com/education/resources/lesson-plans/
Billie Holiday “Strange Fruit” Lesson http://www.teachervision.fen.com/civil-rights/lesson-plan/4839.html


	Action!                                                Suggested time = 5-7 classes







(at teacher’s discretion)
	

	Whole Class > Critical Analysis>Think-Pair-Share > Initial Reaction – During this phase, students have the opportunity to express their first reaction to an artwork.
Distribute or display the lyrics for “Blowin’ in the Wind” by Bob Dylan.  Provide each student with a copy of the BLM graphic organizer for the Think-Pair-Share activity.  Using a modified Think-Pair-Share format, ask students to read the lyrics silently to themselves and make brief notes about their responses to these lyrics, using the Think area on the graphic organizer.  Prompt their note-taking with guiding questions from the Teacher Discussion Prompts (questions could be written on the blackboard, or projected onto a screen).  Be sure to allow sufficient time for students to write their answers on the Think-Pair-Share​ graphic organizer.

Using either a CD recording or a video clip, allow the students time to listen to the complete version of “Blowin’ in the Wind” (Bob Dylan or Peter, Paul and Mary versions are both excellent).  Still independently, students should continue to record Initial Reactions, now based upon hearing the song in its entirety.  Again, use the guiding questions provided, or create questions of your own.

Number all students 1-4.  In numbered pairs (#1 and #2, #3 and #4), students should discuss their Initial Reactions with their partner.  Allow sufficient time for both partners to express their ideas.  During their discussions, students should take the opportunity to record partners’ ideas that they find interesting or different from their own, using the Pair section of the graphic organizer.

Finally, invite individual students or partnerships to Share their Initial Reactions with the class.  Students can record peers’ ideas in the Share section of the graphic organizer.  Reinforce the understanding that there are no right or wrong answers as long as responses are sincere.

Placemat > Analysis – In Analysis, students try to figure out what the artist(s) have done to achieve certain effects.  Students can discuss the artist’s use of the elements, principles, materials, and concepts specific to the art form.

Students should regroup into their original groups of 4.  Distribute large white or chart paper, divided into a Placemat structure, and markers to each group.

Play a second version of “Blowin’ in the Wind,” followed by two other protest and civil rights’-themed music selections (See Suggested Protest Songs in Materials).  Have students listen carefully to the music, then silently write their analyses in their Placemat corner.  Consider Critical Literacy perspectives.  Guiding questions could be presented on the blackboard or computer or overhead projector.

Once you have allowed sufficient time for students to respond individually to the musical selections (allow for more than one listen if desired), have students discuss their responses within their groups.  Common ideas can be recorded in the centre of the Placemat.  Be sure to encourage student answers to reflect the Guiding Questions.  Discuss, in particular, how the listening examples demonstrated similarities (e.g. form, themes, imagery, instrumentation, etc.).

Whole Class > Discussion > Ongoing Interpretation and Critical Aesthetic Judgment  In light of the responses generated through the Placemat activity, invite students to begin to suggest various interpretations of these type of songs.  Refer to the Teacher Prompts if necessary.
Reflection: Invite students to come up with modern-day examples of protest situations.  What might people protest about today? (e.g. taxes, the environment, human rights violations, etc.)  Have they personally encountered protest situations where song has been used as a means of communicating a message?  Ask students to share personal experiences if they are willing.  Continue to direct and wrap-up the discussion.
	

	Consolidation                                                     
	

	Whole Class > Graffiti

On chart paper, have students use a Graffiti activity to create anchor charts for the stages of the Critical Analysis Process.  In the centre of each sheet, place one of the titles of the Stages.  Working with their groups of four, on each chart page, students should add lists of Guiding Questions and descriptive words and phrases from their Think-Pair-Share, Placemat, and Discussion activities that they believe best represent each of the Stages.  Students could also include specific comments about what they did during each stage of the Action of the lesson; e.g. “explored lyrics,” “linked to personal experience,” etc.  These anchor charts can then be placed in visible locations around the room for reference in the future.

Partner Work > Consolidation and Extension

Application Assignment:  Independently, or with a partner, students should choose and research a protest or civil-rights’ influenced song, with the intention that they will be performing their song choice in a future class.  Using what they now know of the Critical Analysis Process, students complete independent research (alone or with their partner) and analysis of their chosen song.  Their analysis, biographical, and historical information will be presented before the performance of the song, during a class “Take a Stand and Sing!”   Students will be evaluated on their discussion of the Critical Analysis Process in relation to their chosen musical selection, their related research, and song performance and overall presentation of materials.  Evaluation is included directly on the assignment page. 

Exit Card:  Distribute the Exit Cards (BLM).  These cards will allow students to demonstrate their familiarity with the Critical Analysis Process.  Students will answer:

1.  List the stages of the Critical Analysis Process.

2.  Briefly explain what happens during the Initial Reaction stage of the Critical Analysis Process.

3.  Describe two things you learned from this lesson about songs as a means of communication.

Students complete and hand these in before they leave.
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