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	Critical Learning
	Guiding Questions

	The Creative Process can be applied in the production of a vocal recital.

The effective use of appropriate music terminology and components, the elements of music, and conventions and responsible practices are essential to formal performances.

Understanding a wide variety of musical forms and genres makes one a more educated vocal performer.

The Critical Analysis Process can be used to inform artistic choices of vocal performance materials.

Develop and use co-constructed criteria to assess application of the creative and critical analysis processes in the production and presentation of a formal vocal recital.
	How can the creative process be applied in the production of a vocal recital?

In what ways does the effective use of appropriate music terminology and components, elements of music, and conventions and responsible practices influence the success of a formal vocal recital?

Can understanding a wide variety of musical forms and genres improve personal vocal performances?

Can the Critical Analysis Process help to inform artistic presentation choices?

Can co-constructed criteria for assessment be developed and used to guide the production and presentation of a formal vocal recital?

	Curriculum Expectations
	Learning Goals

	A1. The Creative Process: apply the stages of the creative process when performing notated and/or improvised music and composing and/or arranging music;

· A1.1 apply the creative process when performing increasingly complex and difficult notated and/or improvised music  

A2. The Elements of Music:  apply the elements of music when performing notated and improvised music and composing and/or arranging music;

· A2.1 apply the element of music and related concepts appropriately and effectively when interpreting and performing increasingly complex and difficult notated music
A3. Techniques and Technologies: use a variety of techniques and technological tools in a variety of applications related to music.

· A3.1 extend their technical skills when performing increasingly complex and difficult notated and/or improvised music
B1. The Critical Analysis Process:  use the critical analysis process when responding to, analysing, reflecting on, and interpreting music;

· B1.1  deconstruct with increasing skill and insight the elements and other components of music through score study of and purposeful listening to increasingly complex musical works
· B1.2  listen to and reflect on selections from a wide range of musical styles and genres, including their own performance repertoire, and analyse and reflect with increasing insight on their responses to and interpretation of them
· B1.3  analyse with increasing insight and assess the effectiveness of music from a wide range of styles and genres and in various performance modes, and reflect on how such analyses can enhance their own creation or performance of music
B3. Skills and Personal Growth:  demonstrate an understanding of how performing, creating, and critically analysing music has affected their skills and personal development;

· B3.1 analyse and assess the impact of the study of music on their self-awareness, their expressive capabilities, their awareness of social issues, and their understanding of others
· B3.2 assess, with increasing insight, their musical skills and knowledge, and develop and implement a detailed plan to enhance them and evaluate their progress
C1. Theory and Terminology: demonstrate an understanding of music theory with respect to concepts of notation and the elements and other components of music, and use appropriate terminology relating to them; 

· C1.2 extend and deepen their understanding of the elements and other components of music, particularly through practical application and aural recognition, and use appropriate terminology related to them
C3.  Conventions and Responsible Practices:  demonstrate an understanding of conventions and responsible practices relating to music;

· C3.2 extend their understanding of conventions associated with various types of musical performances, from the perspective of performers and audience members
	Learning Goals

(Unpacked Expectations)

“I Can...

· apply the creative process when planning a vocal recital.

· use appropriate music terminology and components, and the elements of music, when making artistic choices relating to my formal performance.
· use the Critical Analysis Process to inform my artistic choices when rehearsing solo performance materials
· consider historical context when researching, analysing and performing solo vocal music
· consider and apply appropriate performance conventions and responsible practices to my formal recital preparations.
· work with my peers to develop tools for the preparation and presentation of my formal recital.
· assess my musical strengths and needs, and create and implement appropriate action plans for improvement.”

	Instructional Components and Context

	Readiness

Prior knowledge of the elements of music.

Lessons 1 and 2 – background knowledge of the stages of the Creative Process and how it can be used to produce a vocal recital.

Previous work with varied repertoire selections, appropriate to voice types and ability.

The Critical Analysis Process.

Previous experience listening to, analysing and interpreting vocal and choral musical selections.

Terminology

Elements of Music appropriate to Grade 12

The Creative Process

The Critical Analysis Process

Vocal music genres:

· opera

· oratorio

· operetta

· leider

· jazz

· blues

· folk song

· musical theatre

· ballad

· other teacher choices

Chord progression

Cadences
	Materials

“Using the Creative Process” – completed student activity page from Lesson 2

Teacher Resource 6 Event Planning Template SAMPLE
Access to research materials re: vocal music styles such as opera, jazz, musical theatre, etc. (these could be print materials or online sources)

A variety of vocal solo repertoire

The Critical Analysis Process

Teacher Resource 5 Sample Process Portfolio Rubric (Lesson 2)
Teacher Resource 6 Sample Performance Rubric (Lesson 2)
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	Minds On                                             Approximately 20 minutes
	Pause and Ponder

	Whole Class > Planning and Focusing

As a class, students will review their goals for the Recital.  Using their “What Will It Look Like” reference page from Lesson 2, determine the particulars for the Recital.  Together, students will create an “Event Planning Template.”  (See Teacher Resource 6 Event Planning Template SAMPLE.  This page will go in their Process Portfolio.

Small Groups > Committee Building
In small groups (or partnerships if class is small), students take on the various roles and responsibilities necessary to produce the formal recital (e.g. refreshments, decorations, invitations, a/v equipment, venue planning, etc.).  Within their newly formed committees, students begin to develop action plans to meet the needs of their roles.  Committees make arrangements to meet regularly to accomplish their goals for the Recital.  Action plans and meeting schedules can go in their Process Portfolios.

Share the Learning Goals for the lesson.
	Note:

Co-Developed materials: The real power here is having the students genuinely collaborating on the creation of these tools. The included sample templates are intended to be only examples of the format and content that could be the result of this collaborative work. They will have far less impact if used simply as "black line masters", and handed out to the class.
Assessment for Learning (AfL)

Discussion

Observation

Event Planning Template

Teacher feedback and clarification of Learning Goals.

Assessment as Learning (AaL)

Committee Building and Planning (Action Plans)

Jigsaw

Student-Teacher Consultations

Process Portfolio

Repertoire Selections

Use of Critical Analysis Process

Assessment of Learning (AoL)

Co-developed rubrics

Process Portfolio reflections

Student-Teacher consultations as artistic choices are incorporated into rehearsals of solo material

“Audition Tips” page (optional)

Differentiation (DI)

Teachers may choose to use this opportunity to encourage students to research Audition requirements for various post-secondary pathways and opportunities.  Students could create personal “Audition Tips” advice pages to include in their Process Portfolios.  (If you include this activity, be sure to include Curriculum Expectation B4.1 and/or B4.2 in your assessments.)

Quick Tip

The Critical Analysis Process is designed to be fluid and non-rigid, in that it can be approached from any direction, with varying emphases, and students should not assume that there is only one way in which to analyse a musical selection.  All of their research and analysis contributes to their Ongoing Interpretation and the development of ever-more sophisticated Aesthetic Judgments.

Link and Layer

Students should be encouraged to associate the musical history research they are conducting with its proper context in world history; too often, music is studied as though it were produced “in a vacuum” and its relationship to art, architecture, world politics or international events, which certainly influenced composers and genres, can occasionally be overlooked or minimized.

Hyperlinks in the Lesson

Teacher Resource 6 Event Planning Template SAMPLE
Teacher Resource 5 Sample Process Portfolio Rubric (Lesson 2)
Teacher Resource 6 Sample Performance Rubric (Lesson 2)


	Action!                                             Approximately 400+ minutes
	

	Small Groups – Jigsaw > Planning and Focusing, Exploring and Experimenting > Repertoire Selections (80 min)
In small groups, students use a Jigsaw activity to investigate styles of vocal repertoire.  Teachers should choose vocal repertoire styles appropriate for their class environments and abilities.  Suggestions include:  opera, oratorio, art song, leider, musical theatre, jazz, blues, folk songs, culturally appropriate genres, etc.

Students join their Jigsaw expert groups and briefly research their assigned vocal style.  Research materials could be print materials supplied by the teacher/librarian, or online sources if access to a computer lab is available.

Students present their findings in their Jigsaw home groups.

Student-Teacher Consultations > Solo Repertoire Selection (time as needed)

Students, in consultation with their teacher, select repertoire suitable to their voice type and ability.  Suggest that students use this Senior Recital as an opportunity to “branch out” or explore and try new challenges, such as a new vocal genre, or a second or third language repertoire selection.

Independent Work > Exploring and Experimenting, and Using the Critical Analysis Process > Research, Interpretation, and Analysis  (320 min.)

(Note:  At this late stage in the course, it is assumed that students have had multiple opportunities to look at the relationship between the lyrics of a vocal selection, the melodic and harmonic setting of those lyrics, and the expressive presentation of that vocal selection.  If this has not been the case, teachers should take this opportunity to do a Class Analysis of a chosen vocal or choral selection, prior to proceeding with the Independent work.)

Independently, and using the Critical Analysis Process, students investigate, analyse, and interpret the elements and components of their vocal musical selection.  Following the rotation cycle of the Critical Analysis Process, students should consider:  Initial Reaction, Analysis, Ongoing Interpretation, and Critical Aesthetic Judgment.  Guiding questions can be found in the Revised Arts Curriculum Document.  Along with lyric interpretations, analysis should include a description of the form, and basic identification of chord and cadence structure of the song.  Students will include this analytical and interpretive material in their Process Portfolios.  

Background research can include: biographical information about the composer and/or lyricist, historical research about the era and genre, translations of non-English lyrics, personal or cultural connections to the music and/or lyrics, etc.
	

	Consolidation                                    Approximately  30 minutes,





         plus rehearsal time
	

	 Independent Work > Beginning to Put It All Together > Exploring, Experimenting and Producing Preliminary Work

Process Portfolio Journals: (30 min.)

· You and your committee or partner have created an Action Plan to work towards producing this Senior Vocal Recital.  Are there challenges you anticipate encountering as you move toward your goal?  If so, what will you do to overcome those challenges?
· How will the research and analysis you have conducted in relation to your solo repertoire selection help you perform your piece more effectively and artistically?
· In what ways has studying the vocal music of other cultures and communities expanded your knowledge and understanding?
· What will you need to work on as you move forward with solo rehearsals, and how will you approach these needs?
Independent Rehearsals: (Allow adequate time as needed.)

Students begin to rehearse their solo vocal selections.  Taking into consideration the research and analysis they have conducted, students incorporate appropriate conventions and practices as they rehearse.  Artistic choices should be based on accurate research information and analysis interpretations, as well as feedback and suggestions from the teacher, whom they should consult on a regular basis.

Students and teacher discuss and set an appropriate date for presentation of their “preliminary work,” i.e. the first draft presentation of the solo material for the class.  At that time, students will have an opportunity to offer feedback to their peers, and discuss and explain artistic choices they have made or will make to improve their performance before the formal Recital
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