	Title:  It’s Recital Time!

        
Lesson # 4
	Grade 12

AMV 4M, Vocal

	Critical Learning
	Guiding Questions

	The Creative Process can be applied in the production of a vocal recital.

The effective use of appropriate music terminology and components, the elements of music, and conventions and responsible practices are essential to formal performances.

The Critical Analysis Process can be used to inform artistic choices of vocal performance materials.

The Critical Analysis Process can be applied when assessing personal and peers’ vocal performances.

Analysis and assessment of personal and others’ performances can enhance one’s own creation or performance of vocal music.
	How can the creative process be applied in the production of a vocal recital?

In what ways does the effective use of appropriate music terminology and components, elements of music, and conventions and responsible practices influence the success of a formal vocal recital?

Can the Critical Analysis Process help to inform artistic presentation choices?

Can the Critical Analysis Process be applied when assessing one’s own and other’s vocal performances?

Can analysis and assessment of personal and others’ performances enhance one’s own performance of vocal music?

	Curriculum Expectations
	

	A1. The Creative Process: apply the stages of the creative process when performing notated and/or improvised music and composing and/or arranging music;

· A1.1 apply the creative process when performing increasingly complex and difficult notated and/or improvised music
B1. The Critical Analysis Process:  use the critical analysis process when responding to, analysing, reflecting on, and interpreting music;

· B1.2  listen to and reflect on selections from a wide range of musical styles and genres, including their own performance repertoire, and analyse and reflect with increasing insight on their responses to and interpretation of them
· B1.3  analyse with increasing insight and assess the effectiveness of music from a wide range of styles and genres and in various performance modes, and reflect on how such analyses can enhance their own creation or performance of music
B3. Skills and Personal Growth:  demonstrate an understanding of how performing, creating, and critically analysing music has affected their skills and personal development;

· B3.1 analyse and assess the impact of the study of music on their self-awareness, their expressive capabilities, their awareness of social issues, and their understanding of others
· B3.2 assess, with increasing insight, their musical skills and knowledge, and develop and implement a detailed plan to enhance them and evaluate their progress
C3.  Conventions and Responsible Practices:  demonstrate an understanding of conventions and responsible practices relating to music;

· C3.2 extend their understanding of conventions associated with various types of musical performances, from the perspective of performers and audience members
	Learning Goals

(Unpacked Expectations)

“I Can...

· apply the creative process when planning a vocal recital.

· use appropriate music terminology and components, and the elements of music, when making artistic choices relating to my formal performance.
· use the Critical Analysis Process to inform my artistic choices when rehearsing solo performance materials
· consider and apply appropriate performance and audience conventions to my formal recital preparations.
· work with my peers to develop tools for the preparation and presentation of my formal recital.
· assess my own and other’s musical strengths and needs, and suggest, create and implement appropriate action plans for improvement.”

	Instructional Components and Context

	Readiness

Prior knowledge of the elements of music.

Experience with “constructive criticism” strategies.

Lessons 1, 2 and 3 – background knowledge of the stages of the Creative and Critical Analysis Processes.

Previous work with varied repertoire selections, appropriate to voice types and ability.

Terminology

Elements of Music appropriate to Grade 12

Constructive criticism

The Creative Process
The Critical Analysis Process

	Materials

“Using the Creative Process” – completed student activity page from Lesson 2

Index cards and markers

BLM 4 Peer Assessment
A variety of vocal solo repertoire

Teacher Resource 4 Sample Process Portfolio Rubric (Lesson 2)
Teacher Resource 5 Sample Performance Rubric (Lesson 2)


	Vocal music genres:

· opera

· oratorio

· operetta

· leider

· jazz

· blues

· folk song

· musical theatre

· ballad
· other teacher choices
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	Minds On                                              Approximately 20 minutes
	Pause and Ponder

	Whole Class > Presenting Preliminary Work / Revising and Refining
As a class, students will review their goals for the Recital.  In their Committee groups or partnerships, students must meet to discuss the progress on their Action Plans.  Action Plans should be revised as necessary, and any new arrangements or requests must be coordinated with the teacher.  Further meetings should be planned and students should add the revised Action Plans to their Process Portfolios.

Rehearsals of solo vocal material should continue as needed.

Share the Learning Goals for the lesson.
	Assessment for Learning (AfL)

Discussion

Observation

Action Plans

Teacher feedback and clarification of Learning Goals.

Assessment as Learning (AaL)

Committee Building and Planning (Revised Action Plans)

Student-Teacher Consultations

Process Portfolio

Repertoire Selections

Audience Etiquette tips

Assessment of Learning (AoL)

Co-developed rubrics

Process Portfolio reflections

Peer feedback and assessments

Student-Teacher consultations as feedback and artistic choices are incorporated into rehearsals of solo material

Differentiation (DI)

If students researched audition requirements and practices as part of the previous lesson, teachers could choose to stage the “work-in-progress” presentations as mock auditions.  A “mock jury” could even be selected to provide feedback following presentations.

Feedback could be given only in verbal format, if teachers choose not to use written peer assessments, depending on time available.

Hyperlinks in the Lesson

BLM 4 Peer Assessment
Teacher Resource 4 Sample Process Portfolio Rubric (Lesson 2)

Teacher Resource 5 Sample Performance Rubric (Lesson 2)



	Action!                                                 Approximately 40 minutes,






               plus presentation time
	

	Whole Class / Independent Work > Presenting Preliminary Work / Revising and Refining > Solo Presentations “Work-in-Progress Performance”

Discuss with students what appropriate audience etiquette “looks like.”  On the blackboard, Smartboard, or chart paper, record their answers.  A hard copy can later be added to their Process Portfolios, and displayed prominently in the classroom.  Explain that they will be required to be great audience members for the next part of this lesson, as well as acting as engaged critics for their peers.

Distribute the BLM 4 Peer Assessment to students.  Explain that each singer will present his or her solo material as a “work-in-progress” (i.e. this is not the final performance, and changes or revisions and “polishing” will take place after assessment discussions).  “Audience” students should record comments on the Assessment page as their peers perform.  Comments should be worded as constructive criticism, and should be designed to assist and encourage the singer as he or she makes final preparations for the solo Recital performance.

After each performance, invite students to offer brief verbal feedback.  Again, comments should be phrased as constructive criticism designed to help performers make improvements for final presentations.

Teachers should collect all Peer Assessment reflection pages after all presentations have been completed.  Comments can be compiled and then given to the performers to incorporate as they choose (in consultation with teacher).  


	

	Consolidation                                    Approximately  30 minutes,







         plus rehearsal time
	

	Whole Class > Producing Preliminary Work

As a class, students will decide on the order of solo presentations for the Recital programme.  Distribute markers and index cards to each student.  Ask them to record the following information on their cards:

· Song Title
· Genre or style
· Description of tempo / form (i.e. ballad, jazz, folk dance song, romantic aria, etc.)
· Language
· Era with which it is associated
· Approximate length (this could simply be described as “very short, average/standard length, long” to help differentiate for programming purposes, if specific durations are not available)
Using tape or magnets, have students attach their index cards in random order to the front board (blackboard or bulletin board could work.)  Based on the descriptions on the index cards, work with students to design a program order that allows for appropriate variety and performance considerations.  Move the index cards into a visible order on the board as discussions progress.  Remind students to take into consideration such things as performer gender (e.g. do not group all male singers together in the program), language of song, style, etc.  Once a consensus has been reached, the program order can be given to the “committee” or partnership designing the programme hard copy.

At this time, students should also write short information paragraphs (“blurbs”) that can be used to introduce their solo selection and/or included as programme notes.   The blurbs should be forwarded to the Programme committee students and MCs.

Process Portfolio Journals: (30 min.)

· How has the feedback from your peers and teacher helped you with your rehearsal process so far?
· How will you incorporate some of the feedback into your future rehearsals and performances?
· What will you need to work on as you move forward with final solo rehearsals, and how will you approach these needs?
· Briefly summarize what you’ve learned about audience etiquette and practices.  How has your knowledge of appropriate audience etiquette influenced you as a performer?
Independent Rehearsals: (Allow adequate time as needed.)

Students continue to rehearse their solo vocal selections, incorporating appropriate feedback and building on established strengths.   Artistic choices should continue to be based on accurate research information and analysis interpretations in addition to new peer and teacher feedback.
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