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	Title:    Introduction to Vocal and Choral Music       Lesson #1
	Grade 9

AMV 1O, Vocal

	Critical Learning
	Guiding Questions

	Students will demonstrate proper vocal technical as they learn to sing. They will use the creative process to reflect on their progress and learning. 

Students will learn how to read and sing from a simple choral score. 
	How do you warm up properly and sing with proper technique?
Can you identify what is physically happening to you when you sing and how you can improve it?

Can you read and perform simple two part choral music with piano accompaniment?

	Curriculum Expectations

	A1.1 apply the creative process when performing notated and/or improvised music
A2.1 apply the elements of music and related concepts appropriately when interpreting and performing notated music

A3.1 demonstrate technical skill when performing notated and/or improvised music

B3.2 describe the development of their musical skills and knowledge, and identify the main areas they will focus on for improvement

C3.1 identify and describe key physical and health considerations associated with practicing, performing, and listening to music
	Learning Goals

(Unpacked Expectations)

I can sing with an appropriate tone and demonstrate proper warm up techniques. I will use the creative and critical process to reflect on my newly acquired vocal skills. At the end of this unit I will be able to read two part choral music with piano accompaniment.


	Instructional Components and Context

	Readiness
Link back. 

Remind students of appropriate classroom behaviour and respecting the learning process and their peers. Learning to sing means that students must take risks and the classroom must be a positive learning environment.
Students also need to remember how to read both the treble clef and the bass clef. They will need to be told which clef is suitable for their voice.

Terminology

Choral

Soprano

Alto

Tenor

Bass

Accompaniment

Diaphragm
Posture

Tone

Rhythm
	Materials

Simple two part choral piece with piano accompaniment. (ie: “One World” by Audrey Snyder or “Sing Sing” by Serena Ryder)
Photocopy of the first page of the song
Highlighters, coloured pens
Suitable classroom with adequate space
BLM 1 Performance Journal

Piano or keyboard
Warm up suggestions/resources such as “The Complete Choral Warm-up Book” By Jay Althouse and Russell L. Robinson


	Title:    Learning to Sing Choral Music    
Lesson #1
	Grade 9

AMV 10, Vocal

	Minds On                                       Approximately  3 x 15 minutes
	Pause and Ponder

	· It is crucial that the teacher set the tone in the music classroom from the very first class. All students in the vocal/choral classroom must feel comfortable and safe in the class so that they will be willing to take the risk required to learn to sing for the first time.

· Do some team building activities during the first two or three classes in the year or semester to build the comfort level of all students.

· Review basic note reading (both treble clef and bass clef) and simple rhythms (quarter, half, whole notes and rests)
	Assessment for Learning (AfL)
Assessment as Learning

(AaL)

Link assessment and instruction. 

Identify 

· opportunities for assessment—in Minds On, Action! and Consolidation

· what will be assessed

· an appropriate assessment strategy

· an appropriate assessment tool. 

Differentiation (DI)

Students may need to reflect orally instead of writing.
Quick Tip
Provide alternatives, additional suggestions for scaffolding, other considerations, or links to guides.

Link and Layer

Link to prior learning (e.g., make explicit links to expectations students have already demonstrated).

Hyperlinks in the Lesson
(see example below)
Provide hyperlink to excerpts from or paraphrases of research; samples of teacher-created resources, prompts or questions, student work; video footage of classrooms in action; teacher think-alouds or journal excerpts—in Minds On, Action! and Consolidation.  



	Action!     Approximately 15 minutes per class for warm ups and 15  minutes for introduction to reading
	

	· The teacher must demonstrate the warm ups at every step.
· The students start with physical warm ups: reinforcing proper posture, rolling shoulders to relax muscles, ensure good balance by having singers stand with most of their weight on the balls of their feet (instead of heels) and then gradually put their heels down.
· Move on to warming up their lungs: reinforce that breathing happens at the diaphragm, do not move shoulders. Have students place one hand on their stomach and one hand on their chest. As they breathe in, the lower hand should move out, the upper hand should not. Remind the students to breath silently through their mouths. A good warm up is to have the students breathe in for 4 counts and hiss strongly for 12 counts, they should try to use all of their air by the count of 12. As the students increase the strength of their diaphragms, increase the hissing to 44 or higher.
· After warming up their bodies and lungs, students need to warm up their voices. Teachers are encouraged to work on pitch matching from the beginning of this process. Some students will need extra time and feedback to find the proper pitch. Warm ups should have a limited range to start with (one octave, typically start on C or D) and then increase as students become more proficient. Teachers are reminded to warm up all four voices so the range should go higher and lower. 
· The final type of warm up is to focus on diction and tongue twisters. Typically these warm ups move by step or in a scalar fashion. Suggestions include: “rubber baby buggy bumpers” or “free kit kat with big mac combo”.
As students work through the warm ups and learning how to use their voices, they should reflect individually, with peers, as a whole class why each step of the warm up is important. 
Once the students have warmed up, distribute the choral piece, photocopy and highlighters/pens. Explain to students how choral music is very different than other ensemble pieces in that each performer sees the entire score, just like the conductor. Point out the two vocal parts and the piano accompaniment and that the piano is marked with a bracket. Show students that the bar lines intersect all the vocal parts and explain how to follow from one line to the next.

· Have the students highlight their part in one colour, making sure that they create a line for their eye to follow as the part moves to the next line.

· Have the students highlight the piano part in a different colour.
· Have the students explain how the words are written rhythmically (notice that the eighth notes are often written as single notes, not linked unless it is a slur)1
· To ensure complete understanding of choral music reading, have the students read the text to the correct rhythm. Students could do this in groups of four: one student on each of the two parts who read the text to the correct rhythm and the remaining two students who adjudicate and give feedback to the performers. Have the student change roles so that all have the opportunity to perform and adjudicate. Bring the whole class back together and share observations. The teacher should rehearse the rhythmic reading to reinforce the new skills acquired. 
	

	Consolidation                                     Approximately  10 minutes
	

	· Have the students start a Performance Journal (BLM 1 Performance Journal reflecting on their singing skills (**see handout**). They should write in this journal two to three times a week to track their progress.
· At the end of the class have the students share (popcorn style) what they learned about reading choral music. Example: “there are four different staves”, “the piano part is connected by a bracket”, etc.
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