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	 SEQ CHAPTER \h \r 1Title:  Canon For Recorder                         

Lesson 1
	Grade 4, Music

	Critical Learning TC \l4 "
	Guiding Questions TC \l4 "

	Singing a melody to solfège syllables, and moving to demonstrate the pitch changes, corresponds to reading and playing a melody from the staff.

Some songs can be performed in canon form, and harmony and changes in texture result.

Accurate pitches and rhythm are necessary for a canon to be performed successfully.
	How does the melody in a song move?

How do the solfège syllables correspond to the absolute pitches in a song?

What is a canon?

What are the criteria for playing a successful canon?

	Curriculum Expectations TC \l2 "

	C1. Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music

C1.1 sing and/or play, in tune, from musical notation, unison and two-part music with simple accompaniments from a wide variety of cultures, styles, and historical periods

C1.2 apply the elements of music when singing and or playing, composing, and arranging music to create a specific effect.

C1.4 use the tools and techniques of musicianship in musical performances

C1.5 demonstrate an understanding of musical signs and standard notation on the five line staff, and use devised notation to record the sequence of sounds in a composition of their own
C2. Reflecting, Responding, and Analysing: apply the critical analysis process to communicate their feelings, ideas, and understandings in response to a variety of music and musical

experiences
C2.3 identify and give examples of their strengths and areas for growth as musical performers, creators, interpreters, and audience members
	Learning Goals TC \l3 "
By the end of the lesson, 
I can

· play a song on recorder with B, A, G and D’

· play a song on recorder in a canon and keep my part in canon form 

describe canon form and my own strengths and areas for growth for performing one


	Instructional Components TC \l2 "

	Prior Knowledge and Skills TC \l2 "
Recorder fingerings for G, A, B, (recorder fingering charts)

five line staff and treble clef

phrases to remember the notes on lines and spaces, (e.g., “Every Good Boy Deserves Fudge; FACE”)
quarter note, beamed eighth

notes, half note, rest

mallet technique

solfège syllables

	Terminology TC \l2 "
recorder fingerings for G, A, B, D’ [high D]

canon
polyphony
solfège syllables do, re, mi, so
(http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf)
	Materials TC \l2 "
recorders

4 sets of 4 foam floor mats (25”x25”) in 4 colours; e.g. red, yellow, blue, green- available in children’s stores)
BLM 1 Recorder Fingering Chart
BLM 2 Round
BLM 3 Solfège Chart 

Berarducci, J. & Kulich, B.  (1998 ) Windsongs  Book 1; Vancouver, BC:  Empire Music B, A, G 
Gagne, D. (2003 ) The Complete Recorder Resource Kit; Red Deer, AB: Theme and Variations


	Minds On                                                 Approximately 15 minutes
	Pause and Ponder

	Review the fingering for the recorder notes G, A and B and the position of the notes on the staff, BLM 1 Recorder Fingering Chart.
Assign 3 of the coloured foam floor mats to represent the notes B, A and G, e.g., B=red, A=yellow, G=blue; lay the mats in line with the G on the left, A in the middle, B on the right.  

Review the meaning of call and response form.

Teacher improvises a melodic phrase from the 3 notes-the ‘call’; students respond by improvising and singing a ‘response’.  Model a few examples, then have 3 students stand behind the mats; when the teacher plays a new call, the 3 students each sing their response and step on the corresponding mat.  Each student may respond differently but at the same time. Give a few students the opportunity to sing/move to responses.

Teacher plays calls on the recorder; now all students play responses on their recorders (with B, A, and G).
Give students the opportunity to be leaders while the class responds. 

Teacher adds D’ (high D) to the call and response.  What is different?  How do you play the new note?  Show the fingering to the whole class; practice playing the new note.  Review the placement of D’ on the 4th line of the staff, BLM 1 Recorder Fingering Chart.

Add the 4th coloured foam floor mat to represent the new note D’ (e.g., D’=green) and repeat the earlier game, this time playing calls on recorder, choosing from the notes G, A, B and D’, 4 students and the 4 mats.

Perform several more call and responses using G, A, B, and D’, with the whole class and/or in partners.


	


	Action!                                                     Approximately 25 minutes
	 Assessment for Learning (AfL)
Teacher observes student’s ability to play the notes of the song accurately on the recorder.


	Teacher teaches the song “Round” BLM 2 by rote, using solfège syllables and hand signs, BLM 3 Solfège Syllables and Handsigns. Echo sing the song accompanied by the hand signs.  Review that do=G, re=A, and mi=B.  Identify that the first 3 notes of the song, “do, re, mi” are recorder notes “G, A, B”.  

Look at the notation of the song, BLM 2 Round; read and play the 1st 3 notes, then sing the rest of the song with the solfège syllables.
Look back at the beginning of the song:  What is the syllable name of the 4th note? (so) What is the letter name of this so? (high D:  D’)  Put your recorder on your chin, and demonstrate the fingering for high D. (refer to BLM 1 Recorder Fingering Chart).  Practice playing the first 4 notes; then read and play the whole song.

Have 4 students line up behind the coloured foam floor mats squares, in the left to right order of do-G-blue, re-A-yellow, mi-B-red, so-D’-green.  Sing the syllables and note names, as the 4 students step onto the corresponding mat.  What is the same between the syllables and the note names?  (the pitches are the same)  How do the notes from do-G to re-A to mi-B move?  (by step)  How do the notes move from mi-B to so-D’?  (by skip)  How do the notes move from G-A-B-D’?  (ascending)
Students play the song again having the 4 students move on the squares to the correct notes of the song. Discuss the challenges the 4 students had in ‘playing’ the song on the coloured squares (e.g., the 4 D’ notes repeated); sing the note names and move on the mats (4 new movers).

Divide the class into four groups, set out 1 set of the coloured foam floor mats for each group.  One person from each group will move on the mats as modeled earlier, while the others play the song.  
Reflect with students about all the ways they have experienced the song.  When students can play the song accurately on their recorders, divide the class into 2 large groups:  both groups will play the song twice (without stopping between the 1st and 2nd times); group 1 will begin, then group 2 will follow 4 beats later. 
What is it called when the song is repeated at a different time?  (canon/round)  What happens when we played the song in a canon?  (harmony is created; the texture is thicker)

Introduce the term ‘polyphony’ to describe the 2-part canon.  
Play in a 4-part canon; each group beginning 4 beats after the previous group.  The movement on the mats could accompany the recorder playing.  What are the changes between 2-part and 4-part 

canons?  (4-part sounds busier; the texture is thicker; there are more notes sounding at the same time…)
Teacher Tip:  2-part canon and simple polyphony are Grade 4 Fundamental Concepts;  4-part canon is an extension that can be explored, but not assessed or evaluated.
	


	Consolidation                                         Approximately 10 minutes
	

	Sing the song in a 2-part canon to the solfège syllables or note names.

What are the criteria for performing a successful canon?  What happens when you ‘get behind’?  Why is it important to be able to play or sing the melody accurately before performing in a canon?  What is exciting about performing a canon?  What would you do next time when playing a canon?  Why is the canon

Reflect on students’ experience of canon; learning a new note on the recorder; and their own strengths and areas of growth for playing and singing a canon.

	Assessment of Learning (AoL)

Self and Teacher Assessment of student’s understanding of canon form and their own strengths in playing and singing a canon
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