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	 SEQ CHAPTER \h \r 1Title:  Canon For Recorder                         
Lesson 2
	Grade 4, Music

	Critical Learning TC \l4 "
	Guiding Questions TC \l4 "

	A canon can be accompanied by tuned and non-tuned percussion instruments to create polyphony/harmony.
Parts of an Orff Orchestration can be performed with texts to help read and remember the rhythmic and melodic patterns.
	How does adding some words to an instrumental part help us learn the part?  
How does it help read it from the score?

How is polyphony created?  
What is harmony?

	Curriculum Expectations TC \l2 "

	C1. Creating and Performing: apply the creative process to create and perform music for a variety of purposes, using the elements and techniques of music

C1.1 sing and/or play, in tune, from musical notation, unison and two-part music with simple accompaniments from a wide variety of cultures, styles, and historical periods
C1.2 apply the elements of music when singing and or playing, composing, and arranging music to create a specific effect.

C1.4 use the tools and techniques of musicianship in musical performances
C2. Reflecting, Responding, and Analysing: apply the critical analysis process to communicate their feelings, ideas, and understandings in response to a variety of music and musical

Experiences
C2.1 express detailed personal responses to

musical performances in a variety of ways
	Learning Goals TC \l3 "
By the end of the lesson, 

I can

· read and play a song on recorder with B, A, G and D’
· read, sing and play rhythms and pitches of accompaniment parts 
· perform and describe music in canon/simple polyphony and its effect

	Instructional Components TC \l2 "

	Prior Knowledge and Skills TC \l2 "
recorder fingerings for G,A, B and high D’
five line staff and treble clef

phrases to remember the notes on lines and spaces

mallet technique

solfège syllables

	Terminology TC \l2 "
canon
polyphonic
solfège
harmony
texture
(http://www.edu.gov.on.ca/eng/curriculum/elementary/arts18b09curr.pdf)

	Materials TC \l2 "
recorders

pitched and non-pitched percussion instruments (see BLM 4)
BLM 1 Recorder Fingering Chart
BLM 2 Round
BLM 3 Solfège Chart 

BLM 4 Round One Orchestration
white board with staff and treble clef on it and markers

floor staff with treble clef (e.g., staff lines taped to the floor or made with yarn/string)



	Title:  Canon on Recorder  
Lesson 2                                                 
	Grade 4, Music                                                                                                                                   

	Minds On                                                   Approximately 5 minutes
	

	Review the notes and fingering for G, A, B and D’ (high D) on the recorder and use these notes to play a game of call and response (see Lesson 1) on the recorder:   improvise the melodic phrases and introduce the syn-co-pa rhythm, e.g., ti-ta-ti/eighth note-quarter note-eighth note. 
Review the placement of the notes G, A, B and D’:  students stand on the corresponding line or space on the floor staff; class gives a ‘thumbs up’ when the student correctly demonstrates the pitch.
Teacher Tip:  Play the pitches on recorders/sing the notes so that students hear the pitch as they see the note placement on the staff. 

	Assessment for Learning (AfL) 
Observe student’s accurate playing and reading of the notes G, A, B, high D.

	Action!                                                     Approximately 25 minutes
	 Assessment for Learning

Teacher, Self, Peer observation of student’s ability to play accurately and sustain their part on recorder independently.

	Introduce the new song “Round One” BLM 4 Round One Orchestration by drawing the melody on the board/chart or projecting the music score.  Clap and say the rhythm names (ta, ti-ti…) of the melody.  
What do you notice about the melody of this song?  (e.g., the notes/pitches are the ones we know how to play on the recorder)

With recorders on chin (ghost playing, see Beginning Recorder unit), sing the absolute pitch names (G, A, B, D) and show the fingering on the recorder, until students can accurately sing the pitches and finger the notes.  The notation should be pointed to/tracked while students are reading it.  

Play the song on the recorders.  Reflect on the how accurately the melody was played, and where more practice is needed.  Students practice playing the melody in partners; give feedback to each other.  Play again with the whole group; reflect on the accuracy of the melody again.
Teacher plays the song “Round One” on the recorder and students walk to half note beat (ta-ah) and whisper ‘ta-ah’.
Teacher models the rhythm of the bass xylophone part with patsching (ta-ah) and saying “round one” while the students sing the melody of “Round One” to ‘doo’ and patsch the ta-ah pattern with the teacher.

Students play the melody on recorders and walk to the half note (ta-ah) pattern.  
Teacher Tip:  Practice safe pathways for walking and playing!
Teacher models playing the bass part, (see BLM 4 Round One Orchestration) on the bass xylophone or other tuned percussion instrument while the students play the song on the recorder.
The students sit in a circle and the teacher distributes the tuned percussion instruments evenly around the circle.  Review proper mallet technique.  Transfer the patsch to the tuned percussion instrument on Low G and D playing both notes together.
Students with tuned percussion instruments sing the song to la and play the G-D ta-ah pattern, while students without tuned percussion instruments play the song on recorder.  
Students move around the circle to play on a tuned percussion instrument until all students have had a turn.
Look at the score BLM 4 Round One Orchestration; read the bass xylophone part from the notation.

Teacher plays the song “Round One”; students move to the beat (ta, ta, …).  Sing the solfège syllables do re mi re, the text for the temple block part.  Read and sing the temple block part (T. Bl.).
Half the class plays the melody on the recorder while the other half moves to the beat of the song singing the temple block part “do re mi re”.

Teacher models playing the temple block part and asks a student to play the bass part learned previously. The rest of the class plays the song on the recorder.

Clap the rhythm “syn-co-pa ta ta” using the rhythm names as the text.  Teacher models playing the cabasa part while the students play the song on the recorder.  Read and clap the rhythm of the cabasa part from the score, counting the half note rests.
Half the class claps the pattern while the other half plays the song. 
Switch roles.
Teacher models the rhythm of the metallophone part with snaps while the students play the song.  Read from the notation; half the class snaps the pattern while the other half plays the song. Switch roles.

Teacher models playing the metallophone part while the class plays the song on the recorder. 

Split the class into two groups and put both the recorder parts up on the board.  What is different when there are 2 of the treble staffs to follow?  (e.g., it is challenging to know where we are when reading the notes)   What is the form?  (2-part canon)  How do you know?  (e.g., the parts ‘chase’ each other; the parts are the same only one starts after the other)
Play the song by reading the standard notation and then have the groups switch parts. What form is this?  (canon)  What is the texture of the two parts is? (e.g., canon/2-part polyphony) 
What element of music is also being created when the 2 parts were played?  (harmony)  How does it feel to play a canon on the recorder and read it from the staff?

	

	Consolidation                                         Approximately 10 minutes
	

	Perform the song “Round One” in 2-part canon on recorders, with the pitched and none-pitched percussion instrumental accompaniment, BLM 4 Round One Orchestration.  Practice with students having the opportunity to play several of the parts.  Share!  What is the effect of playing a 2-part canon on recorder with the Orff Orchestration accompaniment?  Why is this an example of polyphony?  What was interesting about this performance?  What did you like about it?
Reflect on the Creative Process of developing to the ‘presenting, performing and sharing’ part of the process.  Students reflect on challenges, successes, and goals for future performances.  
	Assessment of Learning (AoL)
Assess student’s abilities to use the elements of music to describe the piece of music performed.
Assess student’s accuracy in playing the instrumental parts.
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